
JUNE 3–5, 2016•WASHINGTON, D.C.



PROGRAM-AT-A-GLANCE
FRIDAY, JUNE 3

7:30 a.m.–8:30 a.m.  Registration Open—Morning Preconference Workshop Participants Only—Room: Congressional Registration, 
Ballroom level

8:30 a.m.–8:00 p.m.  Registration Open to all Participants—Room: Congressional Registration, Ballroom level
8:30 a.m.–12:00 p.m.  Preconference Workshop: Starting a Teaching Career: Creating a Teaching Identity That’s a Conduit for Learning—

Registration and Fee Required—Room: Congressional A, Ballroom level
8:30 a.m.–12:00 p.m.  Preconference Workshop: Strategies for Greater Student Engagement & Professor Enjoyment! Registration and Fee 

Required—Room: Congressional B, Ballroom level
8:30 a.m.–12:00 p.m.  Preconference Workshop: Marshaling Content to Attain Learning Goals—Registration and Fee Required—Room: 

Congressional C, Ballroom level
8:30 a.m.–12:00 p.m.  Preconference Workshop: Flipping Your Class Using Team-Based Learning—Registration and Fee Required—Room: 

Mount Vernon Square, Meeting Room level
10:00 a.m.–8:00 p.m.  Exhibitor Displays Open—Room: Congressional Ballroom Foyer, Ballroom level
1:00 p.m.–4:30 p.m.  Preconference Workshop: Going Beyond Content Expertise: Thinking Critically About Our Communication with 

Students—Registration and Fee Required—Room: Congressional A, Ballroom level
1:00 p.m.–4:30 p.m.  Preconference Workshop: Let’s Invigorate Your Teaching and Enhance Their Learning: Strategies and Techniques to 

Engage Students—Registration and Fee Required—Room: Congressional B, Ballroom level
1:00 p.m.–4:30 p.m.  Preconference Workshop: Creating a Positive Climate for Learning—Registration and Fee Required—Room: 

Congressional C, Ballroom level
1:00 p.m.–4:30 p.m.  Preconference Workshop: Ready to Learn: How to Get Your Students to Come to Class Prepared—Registration and 

Fee Required—Room: Mount Vernon Square, Meeting Room level
1:30 p.m.–3:00 p.m.  Poster Sessions—Room: Congressional and Grand Ballroom Foyers
5:00 p.m.–6:30 p.m.  Conference Welcome and Opening Plenary Session—Assessing How Individuals Organize Disciplinary Knowledge 

—Card Sorting, Superheroes, and Moving Towards Measuring Expertise Among Undergraduates—Room: Grand 
Ballroom, Ballroom level

6:30 p.m.–8:00 p.m.  Reception, Poster Sessions, and Exhibitor Mingle—Room: Congressional and Grand Ballroom Foyers
8:00 p.m.  Dinner on and evening on your own

SATURDAY, JUNE 4 
7:30 a.m.–2:00 p.m. Registration Open—Room: Congressional Registration, Ballroom level
8:00 a.m.–5:00 p.m. Exhibitor Displays Open—Room: Congressional Ballroom Foyer, Ballroom level
7:30 a.m.–8:30 a.m. Continental Breakfast—Room: Grand Ballroom, Ballroom level
8:45 a.m.–9:45 a.m. Concurrent Sessions
10:15 a.m.–11:15 a.m. Concurrent Sessions
11:30 a.m.–12:30 p.m. Lunch—Room: Grand Ballroom, Ballroom level
12:45 p.m.–1:45 p.m. Concurrent Sessions
2:15 p.m.–3:15 p.m. Concurrent Sessions
3:45 p.m.–4:45 p.m. Concurrent Sessions
4:45 p.m.  Dinner and evening on your own

SUNDAY, JUNE 5
7:30 a.m.–12:00 p.m. Registration Open—Room: Congressional Registration, Ballroom level
7:30 a.m.–8:30 a.m. Continental Breakfast—Room: Grand Ballroom, Ballroom level
8:30 a.m.–9:30 a.m.  Breakfast Plenary Session—Lecture vs. Active Learning: Reframing the Conversation—Room: Grand Ballroom, 

Ballroom level
9:45 a.m.–10:45 a.m. Concurrent Sessions
11:15 a.m.–12:15 p.m. Concurrent Sessions
12:15 p.m.–1:15 p.m. Lunch—Room: Grand Ballroom, Ballroom level
1:15 p.m.  Conference Adjourns
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1:45 p.m.–2:15 p.m.

Break

2:15 p.m.–3:15 p.m.

Decoding Disney: Translating Imagineering Tricks into 
Teaching Strategies
Mick Charney, Kansas State University
Room: Congressional A, Ballroom level

Walt Disney philosophized that there is great enchantment 
in the discovery of knowledge and, conversely, some grain 
of wisdom in any entertainment. The magic of Disney 
entertainment, conjured up through unobtrusive deployments 
of imaginatively engineered contrivances, cloaks an indomitable 
enterprise so masterfully structured that its operational practices 
are readily adaptable to many other workaday situations, 
including the classroom. This session enumerates an array of 
Disney’s clever Imagineering tricks and translates them into 
pedagogical applications. 

Learning goals:
• Ground pedagogical theory in the entertaining and familiar 

realm of popular culture.
• Apply the practices of a successful enterprise to education.
• Examine a pedagogical perspective that demonstrates ideas 

applicable to any course format.
• Articulate a comprehensive approach to reflective teaching. 

Student Engagement: Getting and Keeping Their Attention
Shannon Hankhouse, Jim Gentry, and Derrill Watson, Tarleton 
State University
Room: Congressional B, Ballroom level

Captivating students’ attention and maintaining engagement 
in class has the potential to promote learning, increase critical 
thinking, and develop improved communication skills. But 
getting students to actively participate in class can sometimes be 
a challenge. In this session, we will focus on a variety of student 
engagement techniques that can be applied across disciplines. 

Learning goals: 
• Critically examine the topic of student engagement.
• Observe several different student engagement techniques.
• Implement student engagement strategies.
• Assess personal strengths and challenges in implementing 

student engagement techniques.

Exploring the Metaphors We Teach By
Claire Lamonica, Illinois State University
Room: Congressional C, Ballroom level

How do you spend your time in class? How do you handle 
late work? What’s your attendance policy? Ideally, the answer 
to each of these quandaries (among others) should grow out of 
your core beliefs about teaching and learning. In this workshop, 
we will explore those beliefs, consider how best to articulate 
them, and ask tough questions about the extent to which we are 
enacting them. 

Learning goals:
• Identify the metaphors that guide your teaching.
• Explore the extent to which your teaching reflects those 

metaphors.
• Analyze key classroom policies in light of your metaphors. 
• Articulate your core beliefs about teaching.

Inclusive Strategies for the Global Virtual Classroom
Angela Atwell, Embry-Riddle Aeronautical University
Room: Mount Vernon A, Meeting Room level

In today’s digital age of global enterprise, higher education is 
focused on delivering high-quality experiences in virtual learning 
environments. Instructors must be armed with the knowledge 
and skills to use online learning tools effectively to deliver an 
engaging learning experience for all students. In this session, you 
will learn how to enrich your global learning environment by 
developing a diversity-inclusive plan. 

Learning goals:
• Identify common stereotypes and myths regarding cultural 

diversity.
• Articulate challenges in a diverse virtual learning 

environment.
• Explore inclusive strategies to create a climate for learning.
• Develop an action plan for implementation.

Balancing the Teeter-Totter: Listening Skills, Technology, and 
Creativity in Class
Carol Beathea and Kirsten Ericksen, Norfolk State University
Room: Mount Vernon B, Meeting Room level

Research indicates that multitasking—abetted by electronic 
devices—is increasing among students of all ages. With 
immediate access to information, students tend to seek brief 
answers to complex phenomena and often report boredom while 
reading and distractions while listening. The proliferation of 
electronic devices presents a significant challenge for educators: 
how to balance active-listening skills and the use of electronic 
devices in the classroom setting. In this session, you will learn 
about the implications of multitasking and find ways to manage 
this 21st-century dilemma. 

Learning goals:
• Explore the neurological, psychological, and social impact of 

multitasking.
• Discuss the pros and cons of electronic device use and 

multitasking in classrooms.
• Facilitate attentive listening skills amid increases in 

electronic device use and multitasking.
• Examine device applications useful in classroom activities.

Universal Design for Learning: Three Steps to eLearning for 
Everyone
Thomas Tobin, Northeastern Illinois University 
Room: Renaissance West A, Ballroom level

Section 504 of the 1973 Rehabilitation Act banned 
discrimination on the basis of disability for recipients of federal 
funds. In 1979, Nicholas Hirtz proposed “a concrete and practical 
effort aimed directly at faculty function with handicapped 
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students.” Why are universities still being sued for not providing 
access to learning? To help make education inclusive for all 
learners, this session radically reflects on how to motivate and 
inspire faculty members to adopt Universal Design for Learning 
(UDL) and broaden the focus away from learners with disabilities 
toward a larger ease-of-use/general diversity framework.

Learning goals:
• Incorporate UDL/Instruction elements into existing courses.
• Design/retrofit course components using UDL principles.
• Motivate faculty colleagues to adopt UDL as part of the 

campus culture.
• Expand use of UDL elements beyond the legally required 

minimum.

Linking Our Teaching and Learning Philosophies
Invited Presenter: Neil Haave, University of Alberta
Room: Renaissance West B, Ballroom level

When faculty are cognizant of how learning occurs as they 
teach, the teaching and the learning improve. Understanding 
of teaching and learning can be promoted by the development 
of our learning and teaching philosophies. Often faculty start 
teaching with no time to consider how to teach in ways that 
promote learning. Likewise, students rarely have the opportunity 
to consider how and why they learn. This session will engage 
participants in exploring how preparation of teaching and 
learning philosophies can strengthen the connections between 
the how and why of teaching.

Learning goals:
• Participants will consider, list, and discuss their best and 

worst teaching and learning experiences.
• Participants will develop or reconsider their teaching 

philosophies in light of their learning and teaching 
experiences.

• Participants will work in dialog with each other to link their 
teaching praxis to how they think learning works.

Blending Learning: What, Why, and How
Anthony Sweat, Brigham Young University
Room: Renaissance East, Ballroom level

What is blended learning? Why is it useful? How do you 
structure your class and begin creating blended learning videos 
to implement this learning approach? In this session, I will 
review the theories and practices that support blended learning 
and share principles to help create and implement effective 
blended learning videos based on response data from 300 
university students about their learning experience in a first-time 
blended learning general education university classroom.
 
Learning goals:

• Examine theories of blended learning.
• Analyze effective blended learning videos.
• Apply principles of effective blended learning videos.
• Create a plan to implement blended learning videos.

C

reating Confidence-Inspiring Writing Assignments with the 
Discourse-Community–Knowledge-Framework
Angus Woodward and Susan Brigman, Our Lady of the Lake 
College
Room: Penn Quarter, Lobby level

Challenging students to write, in any discipline and at any 
level, deepens learning and promotes critical thinking. Faculty 
often put a great deal of effort into designing writing tasks to 
foster student success. But it can be difficult to succinctly convey 
a complicated task to students. Sometimes the more we know 
about the value of writing, the longer our assignment handouts 
grow. This session will focus on using a five-part framework 
to present writing assignments without compromising their 
complexity or subtlety. The result for students is increased 
writing self-efficacy.

Learning goals:
• Define the five elements of the discourse-community-knowl-

edge framework.
• Apply the discourse-community-knowledge framework to 

enhance students’ understanding of writing assignments.
• Define writing self-efficacy and its relationship to the dis-

course-community-knowledge framework.
• Use the discourse-community-knowledge framework to 

foster confidence in student writers.

Integrating Information Literacy Frames and Metaliteracy into 
Your Course Design
Irene McGarrity, Keene State College
Room: Meeting Rooms 8/9, Meeting Room level

Academic librarians have moved away from a model of 
teaching research skills toward a more holistic approach. The 
new paradigm involves teaching students to engage with and 
participate in complex information ecosystems. Academic 
librarians have also stepped back from “owning” information 
literacy to training and supporting nonlibrary faculty to integrate 
information literacy into their courses. In this workshop, we will 
discuss new frameworks and strategies for designing courses to 
teach information literacy and metaliteracy. 

Learning goals:
• Recognize teaching and course design implications of the 

Framework for Information Literacy.
• Discover a holistic approach to teaching students to engage 

with information. 
• Develop strategies for teaching information literacy and 

metaliteracy.
• Engage in activities that facilitate metaliteracy.

Using Technology in the Large Class to Foster Positive 
Student-Instructor Relationships
Jenepher Lennox Terrion and Jerie Shaw, University of Ottawa 
Room: Meeting Rooms 10/11, Meeting Room level

Studies show that positive student-instructor relationships 
are important for student engagement, motivation, retention, 
and achievement. Yet, as class sizes grow, these relationships 
are increasingly difficult to develop. In this session, we will 
discuss how technology can be used to bridge the relational gap 
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